Case Study - Comberton Village College – by Mark Dawes
Context and background

Comberton Village College is an 11-16 Secondary School with good GCSE and KS3 results and a non-selective intake.  The school is a specialist Sports, Languages and Vocational College, is a Training School and a Leading Edge school.  There are approximately 1500 pupils on roll.

CAME was introduced to afford the pupils the opportunity to work in different ways.  The members of the maths department like teaching the pupils in sets; we have used CAME to ensure that the pupils all have an opportunity to carry out group work in their lessons, to allow the teachers to observe other colleagues and to allow the pupils to work with people from a different maths set.  We did not approach this with the idea of collecting data for research purposes.

Overview of project
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A number of members of the mathematics department use CAME regularly, but not everyone feels confident enough to teach all of the secondary lessons.  The coincidence of a number of issues made us reassess how we use CAME:

· The new KS3 curriculum, with its emphasis on process skills dovetails very neatly with CAME. 

· The new secondary CAME folder and how to pass this on to colleagues.

· The arrival of several new members of staff who have never used CAME.

The head of department asked me to oversee a rejuvenation of CAME.  We decided that every other week we would take two Yr 7 classes to a large classroom and would teach them a CAME lesson.  The lessons were chosen to link roughly with the scheme of work and while we deliberately did not pair up sets 1 and 5, all other combinations of sets would be used during the year.  We repeated the process with Yr 8 groups at a different time.  This meant that pupils in years 7 and 8 carried out two CAME lessons every 5 weeks on average. 
The seating arrangements in the room are shown in the diagram.  The yellow rectangles are single tables (at which two pupils would usually sit).  Two of the four children sitting at each table are from each maths set; this encourages the pupils to work with pupils they do not normally encounter in maths lessons.  The teachers who usually teach the pupils are present and are encouraged to participate. 

Review

The pupils have, in the main, enjoyed the lessons and are excited about their CAME lessons.  The other maths teachers have been happy to participate when called on, but most have been reluctant to teach 60 pupils in front of other colleagues (which is entirely understandable!).

One interesting (and concerning) issue that cropped up during a Yr 8 lesson was that a number of pupils in set 1 were arrogantly assuming that because they were working with pupils from set 3 then the lesson must be too easy for them.  They would look no further than a superficial answer and missed out on much of the excitement of the lesson.  This is something that we tackled head-on in subsequent lessons to ensure everyone could be involved: reassuring the pupils in the lower set that they could access the material, while also persuading the pupils in the higher set that they would get lots out of engaging well with the task.  This has worked very well.

Some of the lessons have gone better than others.  The successful lessons have tended to be the ones that explicitly require pupils to work very well together and those which require more of a ‘bridge’ from the initial hook to the mathematics involved.  Those which are very clearly based on a mathematical idea that some of the children have experienced previously (such as areas and circumferences of circles) have worked less well.   Overall it has been an exciting project.
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